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OVERVIEW
During Reconstruction, formerly enslaved men and women 
advocated for and exercised many of their rights as U.S. 
citizens. In this lesson, students will analyze primary 
sources related to the civic actions that African American 
citizens took during Reconstruction as they attempted 
to gain and exercise full citizenship rights. Students will 
develop a more comprehensive understanding of these 
actions and their importance.

OBJECTIVES
At the conclusion of this activity, students will be able to:

 › Examine several instances of civic engagement in the 
areas of education, family reunification, the Black church, 
and politics during Reconstruction;

 › Analyze the activism of African American citizens in their 
attempts to secure and exercise equal rights; and

 › Discuss some of the varied methods of civil rights 
advocacy during Reconstruction. 

STANDARDS CONNECTIONS

CONNECTIONS TO COMMON CORE 
 › CCSS.ELA-Literacy.RI.9-10.2 Determine the central ideas 

or information of a primary or secondary source; provide 
an accurate summary of how key events or ideas develop 
over the course of the text.

 › CCSS.ELA-Literacy.RH.9-10.9 Compare and contrast 
treatments of the same topic in several primary and 
secondary sources.

CONNECTIONS TO C3 FRAMEWORK 
 › D2.His.16.9-12. Integrate evidence from multiple relevant 

historical sources and interpretations into a reasoned 
argument about the past.

DOCUMENTS USED
PRIMARY SOURCES
Book, Rev. E. K. Love, History of the First African Baptist 
Church, From its Organization, January 20th, 1788, to July 1st, 
1888 . . . , 1888 (excerpt) 
Rare Book Collection, University of North Carolina at Chapel 
Hill (BX6480 .S45 F5 1888)  
https://docsouth.unc.edu/church/love/love.html

Book, Hampton Institute, Everyday Life at Hampton Institute, 
1907 (excerpt)
HathiTrust Digital Library
https://hdl.handle.net/2027/emu.010000154012

Letter to the Editor,2 April 5, 1873 (excerpt)
Northern Ohio Journal [Painesville, Ohio]
https://chroniclingamerica.loc.gov/lccn/sn84028194/1873-
04-05/ed-1/seq-2/ 

Lithograph, A. M. E. Sunday School Union, The plan for the 
organization of the Sunday School Union . . . , 1891
Library Company of Philadelphia (P.2006.27a)
https://digital.librarycompany.org/islandora/object/
digitool%3A129470

Lithograph, Bishops of the A.M.E. Church, c. 1876
Library of Congress (98501269)
https://www.loc.gov/item/98501269/

“A MOST PRACTICAL MOVEMENT”
1
: THE CIVIC 

ENGAGEMENT OF BLACK AMERICANS DURING 
RECONSTRUCTION TO GAIN AND EXERCISE EQUAL RIGHTS
 
AUTHOR: Liz Taylor, J.R. Masterman Laboratory and Demonstration School, Philadelphia, Pennsylvania
 

GUIDING QUESTION: 
What were some of the ways Black Americans advocated for and  

exercised equal rights during Reconstruction? 

1 Letter from William Still to the Young Men’s Christian Association, February 19, 1890, Historical Society of Pennsylvania, accessed December 
31, 2022. https://librarycompany.org/geniusoffreedom/racial-uplift-in-philadelphia/.
2 This source has been excerpted because the content following the excerpt contains condescending language. Please preview before deciding 
to share the complete source with students.

https://docsouth.unc.edu/church/love/love.html
https://hdl.handle.net/2027/emu.010000154012
https://chroniclingamerica.loc.gov/lccn/sn84028194/1873-04-05/ed-1/seq-2/
https://chroniclingamerica.loc.gov/lccn/sn84028194/1873-04-05/ed-1/seq-2/
https://digital.librarycompany.org/islandora/object/digitool%3A129470
https://digital.librarycompany.org/islandora/object/digitool%3A129470
https://www.loc.gov/item/98501269/
https://librarycompany.org/geniusoffreedom/racial-uplift-in-philadelphia/
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Newspaper article, “Closing Scenes of the Mississippi 
Legislature,” May 1, 1873
New National Era [Washington, D.C.]
https://chroniclingamerica.loc.gov/lccn/sn84026753/1873-05-
01/ed-1/seq-1/ 

Newspaper article, “Colored Convention at Mobile—Political 
and Social Equality Demanded.,” May 4, 1867
The New-York Herald [New York, New York]
https://chroniclingamerica.loc.gov/lccn/sn83030313/1867-05-
04/ed-1/seq-3/

Newspaper article, “Sex and Race,” September 27, 1874 
New Orleans Republican [New Orleans, Louisiana]
https://chroniclingamerica.loc.gov/lccn/sn83016555/1874-09-
27/ed-1/seq-2/

Newspaper article, “Unidentified parents reunited with their 
daughter after 20 years,” July 29, 1875 
Baltimore Sun [Baltimore, Maryland]  
Last Seen: Finding Family After Slavery
https://informationwanted.org/items/show/3236

Newspaper article,”Vina Johnson reunited with her husband 
George Perry after 43 years,” August 14, 1873 
The Highland Weekly News [Hillsboro, Ohio]  
Last Seen: Finding Family After Slavery
https://informationwanted.org/items/show/3565 

Portrait print, The First Colored Senator and Representatives—in 
the 41st and 42nd Congress of the United States, 1872
Library of Congress (98501907)
https://www.loc.gov/item/98501907/ 

Wood engraving, Thomas Nast, Emancipation, 1865
Library of Congress (2004665360)
https://www.loc.gov/item/2004665360/

SECONDARY SOURCES
Article, “Reconstruction and Its Aftermath,” The African 
American Odyssey: A Quest for Full Citizenship 
Library of Congress
https://www.loc.gov/exhibits/african-american-odyssey/
reconstruction.html

Primary Source Analysis Tool
Library of Congress
https://www.loc.gov/static/programs/teachers/getting-
started-with-primary-sources/documents/Primary_Source_
Analysis_Tool_LOC.pdf

Teacher’s Guide: Analyzing Primary Sources
Library of Congress
https://www.loc.gov/static/programs/teachers/getting-
started-with-primary-sources/documents/Analyzing_
Primary_Sources.pdf

TEACHER-CREATED MATERIALS
› Day One Student Journal Entry

› Primary Source Packet

› Day Two Student Journal Entry

› Civic Engagement During Reconstruction Chart

› Fishbowl Activity

ACTIVITY PREPARATION
DAY ONE
› Make one copy of the following for each student:

» Day One Student Journal Entry

» Article, “Reconstruction and Its Aftermath”

» Primary Source Analysis Tool

› Make one copy of the following for each group of three
students:

» Teacher’s Guide: Analyzing Primary Sources

› Print enough copies of the Primary Source Packet for
each student to have access to their assigned source.
Alternatively, sources may be provided electronically.

› Organize students into groups of three students each for
document analysis.

› Arrange the classroom for group work.

› Prepare four pieces of chart paper, each with one of the
following titles: “Education,” “Politics,” “The Black Church,”
and “Family.”

› Gather large sticky notes (one for each group) or markers
to write on chart paper.

DAY TWO
› Make one copy of the following for each student:

» Day Two Student Journal Entry

» Civic Engagement During Reconstruction Chart

» Fishbowl Activity

› Gather sticky notes (one for each student).

› Organize students into groups of three students each. 
Organize groups so students who examined different 
primary sources on the first day are grouped together.

https://chroniclingamerica.loc.gov/lccn/sn84026753/1873-05-01/ed-1/seq-1/
https://chroniclingamerica.loc.gov/lccn/sn84026753/1873-05-01/ed-1/seq-1/
https://chroniclingamerica.loc.gov/lccn/sn83030313/1867-05-04/ed-1/seq-3/
https://chroniclingamerica.loc.gov/lccn/sn83030313/1867-05-04/ed-1/seq-3/
https://chroniclingamerica.loc.gov/lccn/sn83016555/1874-09-27/ed-1/seq-2/
https://chroniclingamerica.loc.gov/lccn/sn83016555/1874-09-27/ed-1/seq-2/
https://informationwanted.org/items/show/3236
https://informationwanted.org/items/show/3565
https://www.loc.gov/item/98501907/
https://www.loc.gov/item/2004665360/
https://www.loc.gov/exhibits/african-american-odyssey/reconstruction.html
https://www.loc.gov/exhibits/african-american-odyssey/reconstruction.html
https://www.loc.gov/static/programs/teachers/getting-started-with-primary-sources/documents/Primary_Source_Analysis_Tool_LOC.pdf
https://www.loc.gov/static/programs/teachers/getting-started-with-primary-sources/documents/Primary_Source_Analysis_Tool_LOC.pdf
https://www.loc.gov/static/programs/teachers/getting-started-with-primary-sources/documents/Primary_Source_Analysis_Tool_LOC.pdf
https://www.loc.gov/static/programs/teachers/getting-started-with-primary-sources/documents/Analyzing_Primary_Sources.pdf
https://www.loc.gov/static/programs/teachers/getting-started-with-primary-sources/documents/Analyzing_Primary_Sources.pdf
https://www.loc.gov/static/programs/teachers/getting-started-with-primary-sources/documents/Analyzing_Primary_Sources.pdf
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PROCEDURE
DAY ONE: 
ACTIVITY ONE (15 MINUTES)
 › Distribute the Day One Student Journal Entry to each 

student.

 › Project the prompt on the screen for students to answer 
through written responses: What do you think are the most 
important fundamental rights you have? Have you ever felt that 
those rights were taken away from you? If so, how and when? 

 › Ask students to share their responses with a partner.

 › Lead a whole class discussion: 

 » What are the rights that are most important to you? 

 » Have those rights ever been taken from you? 

 » How did you react?

ACTIVITY TWO (15 MINUTES)
 › Introduce the concept of civic activism during 

Reconstruction

 » During the Civil War, many enslaved people fought in the 
military, escaped their enslavement, and undermined 
the Confederacy’s efforts. They aimed to abolish slavery 
and achieve the most fundamental right of all: freedom.

 » In this lesson, we will explore actions African American 
citizens took during Reconstruction to ensure that their 
rights encompassed more than freedom and more than 
the absence of enslavement to ensure that they had 
equal rights.

 › Distribute the article “Reconstruction and Its Aftermath.”

 › Direct students to read the article and annotate it, 
underlining what they think are the most important points of 
the article.

 › Ask students to turn back to their partner and write down 
what they have jointly concluded are the three most 
important details from the article.

 › Pose a question to the class: What benefits came from the 
advocacy of Black Americans for their full citizenship rights?

 » Students may mention literacy, voting rights, land 
ownership, securing employment of their choice, etc.

ACTIVITY THREE (25 MINUTES)
 › Move students into groups of three students each. Assign 

each group one of the primary sources to analyze using 
the Library of Congress Primary Source Analysis Tool and 
Teacher’s Guide as a reference. Give each student a copy 
of the source (or electronic access to the source) to use for 
both days.

 › Post the four pieces of large chart paper labeled 
“Education,” “Politics,” “Family,” and “The Black Church.”

 › Allow groups time to complete the Primary Source Analysis 
Tool, using the Teacher’s Guide as a reference.

 › Ask groups to determine if the source they analyzed was 
an example of civic action in the field of education, politics, 
family, or the Black church. Ask each group to write a 
summary of the source they analyzed on the corresponding 
chart paper (distribute large sticky notes or markers).

 › Hang the pieces of chart paper on the wall when students 
finish writing their summaries.

DAY TWO: 
ACTIVITY ONE (10 MINUTES)
 › Distribute the Day Two Student Journal Entry. Direct 

students to write about what civic action their source from 
the previous day highlighted and how that action showed 
advocacy during Reconstruction.

ACTIVITY TWO (15 MINUTES)
 › Put students into new groups of three students each. 

Organize groups so students who examined different 
primary sources on the first day are grouped together.

 › Distribute copies of the Civic Engagement During 
Reconstruction Chart and ask students to pull out their 
primary source and Primary Source Analysis Tool from the 
previous day. Ask students to share their primary source 
with their new group members and complete the chart. 

CONNECTIONS
A key theme of many of the lessons in this collection is the idea of taking civic action, where people 
in history advocated and exercised their rights as citizens to improve their lives and those of their 
children and to create a more perfect union.

When discussing the history of African American people, students will encounter language that was 
common to the past, but might be offensive, problematic, or out-of-date. Remind students that in 
all discussions and written commentary, they should use modern-day terminology when speaking 
about people in the past.
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ACTIVITY THREE (25 MINUTES)
 › Ask students to place their desks or chairs in two 

concentric circles. The inner circle should have five seats 
positioned to face the outer circle.

 › Assign five students to sit in the inner circle.

 › Distribute and review the directions and note-taking sheet 
for the Fishbowl Activity so all students understand how 
to navigate the fishbowl and have a place to take notes or 
answer questions.

 › Before beginning the discussion, give all students a few 
minutes to review the questions and write notes for 
potential answers or additional questions.

 › Facilitate students’ discussion of the actions they saw in the 
primary sources.

 › Summarize some of the points and questions students 
brought up at the end of the class.

ACTIVITY FOUR (5 MINUTES)
 › Ask students to write down one way they see people 

advocating for equal rights today on a sticky note and put 
the sticky note on one of the pieces of chart paper on their 
way out the door.

ASSESSMENT OPTIONS
 › Students can end the lesson with a written or oral 

reflection.

 › Students can create a short graphic novel describing 
how African Americans advocated for equal rights during 
Reconstruction.

 › Students can write a script for a social media video about 
one or more of the types of activism explored in the 
lesson.

STUDENTS INTERESTED IN THIS 
TOPIC MIGHT BE INTERESTED IN 
RESEARCHING THE FOLLOWING FOR 
AN NHD PROJECT
 › Howard University (1867)

 › Hampton University (1868)

 › Charlotte Forten (1837–1914)

 › John Roy Lynch (1847–1939)

 › Booker T. Washington (1856–1915)

To access a PDF containing all of the sources 
and materials to complete this lesson plan, go to:

NHD.ORG/250

Lesson Plan: Afro Atlantic: Exploring Emancipation 
https://edsitement.neh.gov/lesson-plans/afro-atlantic-exploring-emancipation

Media Resource: Free and Equal: The Promise of Reconstruction in America 
https://edsitement.neh.gov/media-resources/free-and-equal-promise-reconstruction-america

Media Resource: The Long Road to Freedom: Biddy Mason’s Remarkable Journey 
https://edsitement.neh.gov/media-resources/long-road-freedom-biddy-masons-remarkable-journey

Media Resource: Why Here?: Eatonville, Florida and Zora Neale Hurston 
https://edsitement.neh.gov/media-resources/why-here-eatonville-florida-and-zora-neale-hurston

Teacher’s Guide: Rethinking Reconstruction: Black Community and Political Organizing 
https://edsitement.neh.gov/teachers-guides/rethinking-reconstruction-black-community-and-
political-organizing

http://NHD.ORG/250
https://edsitement.neh.gov/lesson-plans/afro-atlantic-exploring-emancipation
https://edsitement.neh.gov/media-resources/free-and-equal-promise-reconstruction-america
https://edsitement.neh.gov/media-resources/long-road-freedom-biddy-masons-remarkable-journey
https://edsitement.neh.gov/media-resources/why-here-eatonville-florida-and-zora-neale-hurston
https://edsitement.neh.gov/teachers-guides/rethinking-reconstruction-black-community-and-political-organizing
https://edsitement.neh.gov/teachers-guides/rethinking-reconstruction-black-community-and-political-organizing
https://edsitement.neh.gov/preview-link/node/16726/5f5bba02-b4be-48d1-8a63-cd2d63dc124e 
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PRIMARY SOURCE PACKET

Book, Rev. E. K. Love, History of the First African Baptist Church, From its Organization, January
20th, 1788, to July 1st, 1888 . . . , 1888 (excerpt)
Rare Book Collection, University of North Carolina at Chapel Hill (BX6480 .S45 F5 1888)  
https://docsouth.unc.edu/church/love/love.html

2.--WHAT HATH GOD WROUGHT PROVIDENTIALLY?

. . . Slavery was wrong. God was against it, and He who presides over the destinies of nations in His own 
good time removed the foul blot from the national escutcheon. Some attribute their freedom to Abraham 
Lincoln and the Union armies, but we received our liberty, like Israel of old, from the great God of heaven and 
earth. God’s operations may be slow in the incipiency, but the triumph is sure and not distant.

After four years of the saddest, severest civil war, slavery fell, like Dagon before the Ark, and we were free. 
Emancipated without a dollar, without experience, without education, without friends and without competent 
leaders. Like Ishmael and Hagar turned out to die, driven into the wilderness. When Prussia emancipated 
her slaves they were given a start in life, and when the Queen Regent of Spain emancipated the Cuban 
slaves they were given something as a reward of their past faithfulness. We were turned loose, unaided as 
we were, were vested with the right of citizenship at a time when we were unprepared for it; but despite all 
obstacles the negro in Georgia has ten millions dollars’ worth of property and has proven himself worthy 
of citizenship. Take our intellectual advancement. There are in the public schools of Georgia thousands of 
children, and two-thirds of them are Baptists. We have a number of high schools owned and controlled by our 
associations, besides the Atlanta Baptist Seminary and Spellman Baptist Seminary under the auspices of the 
American Baptist Home Mission Society. Our men will be found in the legal fraternity, the medical professions, 
professors in our colleges, in the legislative hall, or the list of authors, skilled musicians, polished scholars, 
journalists and theologians.

. . . This meeting should inspire every disciple to go to his field of labor with renewed energy and courage to 
extend this kingdom, disseminate the gospel until every knee shall bow and every tongue shall confess that 
Jesus is the Christ, to the glory of God the Father. I have three propositions to make:

        1. Systematic work and giving.

        2. Prayerfulness for the success of the work.

        3. Earnestness in the proclamation of the truth. . . .

https://docsouth.unc.edu/church/love/love.html
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PRIMARY SOURCE PACKET (CON’T)
Book, Hampton Institute, Everyday Life at Hampton Institute, 1907 (excerpt)
HathiTrust Digital Library
https://hdl.handle.net/2027/emu.010000154012

https://hdl.handle.net/2027/emu.010000154012
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PRIMARY SOURCE PACKET (CON’T)
Book, Hampton Institute, Everyday Life at Hampton Institute, 1907 (excerpt, continued)
HathiTrust Digital Library
https://hdl.handle.net/2027/emu.010000154012

Book, Hampton Institute, Everyday Life at Hampton Institute, 1907 (excerpt)
HathiTrust Digital Library
https://hdl.handle.net/2027/emu.010000154012

https://hdl.handle.net/2027/emu.010000154012
https://hdl.handle.net/2027/emu.010000154012
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PRIMARY SOURCE PACKET (CON’T)
Book, Hampton Institute, Everyday Life at Hampton Institute, 1907 (excerpt, continued)
HathiTrust Digital Library
https://hdl.handle.net/2027/emu.010000154012

https://hdl.handle.net/2027/emu.010000154012
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PRIMARY SOURCE PACKET (CON’T)
Book, Hampton Institute, Everyday Life at Hampton Institute, 1907 (excerpt, continued)
HathiTrust Digital Library
https://hdl.handle.net/2027/emu.010000154012

Book, Hampton Institute, Everyday Life at Hampton Institute, 1907 (excerpt, continued)
HathiTrust Digital Library
https://hdl.handle.net/2027/emu.010000154012

https://hdl.handle.net/2027/emu.010000154012
https://hdl.handle.net/2027/emu.010000154012
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PRIMARY SOURCE PACKET (CON’T)

Letter to the Editor, April 5, 1873 (excerpt)
Northern Ohio Journal [Painesville, Ohio]
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PRIMARY SOURCE PACKET (CON’T)

Lithograph, Bishops of the A.M.E. Church, c. 1876
Library of Congress (98501269)
https://www.loc.gov/item/98501269/

https://www.loc.gov/item/98501269/


12

PRIMARY SOURCE PACKET (CON’T)

Lithograph, A. M. E. Sunday School Union, The plan for the organization of the Sunday School Union . . . , 1891
Library Company of Philadelphia (P.2006.27a)
https://digital.librarycompany.org/islandora/object/digitool%3A129470

https://digital.librarycompany.org/islandora/object/digitool%3A129470
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PRIMARY SOURCE PACKET (CON’T)

Newspaper article, “Closing Scenes of the Mississippi Legislature,” May 1, 1873
New National Era [Washington, D.C.]
https://chroniclingamerica.loc.gov/lccn/sn84026753/1873-05-01/ed-1/seq-1/ 

https://chroniclingamerica.loc.gov/lccn/sn84026753/1873-05-01/ed-1/seq-1/
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PRIMARY SOURCE PACKET (CON’T)

Newspaper article, “Closing Scenes of the Mississippi Legislature,” May 1, 1873 (continued)
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PRIMARY SOURCE PACKET (CON’T)

Newspaper article, “Sex and Race,” September 27, 1874 
New Orleans Republican [New Orleans, Louisiana]
https://chroniclingamerica.loc.gov/lccn/sn83016555/1874-09-27/ed-1/seq-2/

https://chroniclingamerica.loc.gov/lccn/sn83016555/1874-09-27/ed-1/seq-2/
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PRIMARY SOURCE PACKET (CON’T)

Newspaper article, “Colored Convention at Mobile—Political and Social Equality Demanded,” May 4, 1867
The New-York Herald [New York, New York]
https://chroniclingamerica.loc.gov/lccn/sn83030313/1867-05-04/ed-1/seq-3/

https://chroniclingamerica.loc.gov/lccn/sn83030313/1867-05-04/ed-1/seq-3/
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PRIMARY SOURCE PACKET (CON’T)

Newspaper article, “Unidentified parents reunited with their daughter after 20 years,” July 29, 1875 
Baltimore Sun [Baltimore, Maryland], Last Seen: Finding Family After Slavery
https://informationwanted.org/items/show/3236

https://informationwanted.org/items/show/3236
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PRIMARY SOURCE PACKET (CON’T)

Newspaper article,”Vina Johnson reunited with her husband George Perry after 43 years,” August 14, 1873 
The Highland Weekly News [Hillsboro, Ohio], Last Seen: Finding Family After Slavery
https://informationwanted.org/items/show/3565 

https://informationwanted.org/items/show/3565
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PRIMARY SOURCE PACKET (CON’T)
Portrait print, The First Colored Senator and Representatives—in the 41st and 42nd Congress of the United States, 1872
Library of Congress (98501907)
https://www.loc.gov/item/98501907/ 

https://www.loc.gov/item/98501907/
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PRIMARY SOURCE PACKET (CON’T)
Wood Engraving, Thomas Nast, Emancipation, 1865
Library of Congress (2004665360)
https://www.loc.gov/item/2004665360/

https://www.loc.gov/item/2004665360/


21

20

DAY ONE STUDENT JOURNAL ENTRY

Question: What do you think are the most important fundamental rights you have? Have you ever felt that those 
rights were taken away from you? If so, how and when?

Please write one full paragraph responding to the above questions.
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https://www.loc.gov/item/2004665360/
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PRIMARY SOURCE ANALYSIS TOOL

FURTHER INVESTIGATION:

ADDITIONAL NOTES:

OBSERVE REFLECT QUESTION

NAME:

LOC.gov/teachers

REFLECT
QUESTION

OB
SE

RV
E
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Teacher’s Guide
Analyzing Primary Sources

B S E R
O

V E

Guide students with the sample questions as they respond to the 

N R

O E

I primary source. Encourage them to go back and forth between the 

T

F

S

L columns; there is no correct order.E

E

U
C

Q T

OB S E RV E

Have students identify and note details.

Sample Questions:

What do you notice first?  ·   Find something small 

but interesting.  ·   What do you notice that you 

didn’t expect?  ·   What do you notice that you can’t 

explain?   ·   What do you notice now that you didn’t 

earlier?

R E F L E C T

Encourage students to generate and 
test hypotheses about the source.

Where do you think this came from?  ·   Why do you 

think somebody made this?  ·   What do you think 

was happening when this was made?  ·   Who do you 

think was the audience for this item?  ·   What tool 

was used to create this?  ·   Why do you think this 

item is important?  ·   If someone made this today, 

what would be different?  ·   What can you learn from 

examining this?

Q U E S T I ON

Have students ask questions to lead to 
more observations and reflections.

What do you wonder about...  

who?  ·   what?  ·   when?  ·   where?  ·   why?  ·   how?

F U RT h E R  I N V E S T I g AT I O N

Help students to identify questions appropriate for further investigation, and to develop a research strategy for finding answers.
Sample Question:   What more do you want to know, and how can you find out?

A few follow-up  Beginning  Advanced For more tips on using primary 
activity ideas: Have students compare two related primary source items. Ask students to consider how a series of primary sources support sources, go to 

or challenge information and understanding on a particular topic. Intermediate http://www.loc.gov/teachers
Have students refine or revise conclusions based on their study of Have students expand or alter textbook explanations of history 
each subsequent primary source.based on primary sources they study.

LOC.gov/teachers
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DAY TWO STUDENT JOURNAL ENTRY

Question: Consider the source that you analyzed yesterday. Look at what you wrote on the chart paper to 
jog your memory of the source. What civic action did that source highlight? How is that action an example of 
advocacy for equal rights during Reconstruction?

Please write one full paragraph responding to the above questions.
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CIVIC ENGAGEMENT DURING RECONSTRUCTION CHART

Name of group member

What is this source’s 
title?

When was this 
source written?

What was this source 
about?

In this source, 
what were African 
Americans doing 
to advocate for 
and exercise equal 
rights during 
Reconstruction?
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FISHBOWL ACTIVITY

Directions: 
› Five students start in the “fishbowl” or inner circle.

› You may choose to respond to any of the questions in the list or discuss something that interested you 
about your source or another source you learned about.

› You can and should consult the chart paper hanging in the room to use the summaries as evidence to 
support your arguments.

› When you are ready to jump into the conversation, go to an inner circle chair, tap a student who has 
already spoken and then sit in their seat. Also, if there is an empty seat, you may fill that seat when you 
are ready to speak.

› Fishbowl contributions should be kept within under one-minute or so and should end with a follow-up question 
so that other people in the fishbowl (or willing to enter it) can pick up on that. Participants may enter the 
fishbowl more than once. The one minute guideline ensures that all students have a chance to speak.

› Everyone must participate to have a full discussion and to earn credit.

Questions for consideration: 

› How did the sources we read reflect the distinct perspectives of the authors?

› What different perspectives can you notice between sources?

› What was happening in the area of education during Reconstruction?

› What actions were African Americans taking to ensure that they could have access to quality education?

› How are the actions that Black Americans took to ensure access to a quality education similar or 
dissimilar to actions that we see today?

› How would you describe the activism shown in the 1867 Alabama Colored Convention?

› How were African Americans involved in politics during Reconstruction?

› What were the linkages between politics and education during Reconstruction?

› Are there linkages between politics and education today?

› How did Black Americans organize through churches?

› What were some of the ways that Black churches supported their communities during Reconstruction?

› How was family reunification shown in some of the sources?

› What did you notice about the amount of time it took for some members of Black families to be reunited 
after the end of slavery? Remember that, unfortunately, many families never reunited.

› What do you still want to know about how African Americans sought to get and exercise equal rights?
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FISHBOWL ACTIVITY NOTES

This statement interested me the most:

I disagreed with this statement:

I disagreed with that statement because:

I wanted to make this point, but I didn’t get a chance to:

The method of civic engagement during Reconstruction that stood out most to me was:

This method of civic engagement stood out to me because: 
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