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Reframing the “Master Narrat ive”: 
A Simulat ion of the 1946-1947 
President ’s Commit tee on Civil Rights 
AUTHOR: Aditi Doshi, Van Nuys High School, Van Nuys, California

GUIDING QUESTION: During the Civil Rights Movement of the 1930s and 1940s, 
which rights did African Americans seek to gain, and how did they compel the United 
States government to secure these rights?

	› OVERV IEW
In this lesson, students will integrate perspectives from various components of the Civil Rights 
Movement from the 1930s and 1940s and “testify” before President Harry S. Truman’s 1946 
President’s Committee on Civil Rights.

	› OBJEC T I VES
At the conclusion of this activity, students will be able to

	› Identify the long Civil Rights Movement as a continuum of Black protest, with a focus on the 1930s 
and 1940s;

	› Research and represent individuals and organizations involved in civil rights activities during the 
1930s and 1940s; and

	› Evaluate how the United States government could have more effectively taken responsibility for 
protecting the civil rights of African Americans in the 1930s and 1940s.

	› S TANDARDS CONNEC T IONS

CONNECTIONS TO COMMON CORE 
	› CCSS.ELA-Literacy.RH.11-12.7 Integrate and evaluate multiple sources of information presented in 

diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a 
question or solve a problem.

	› CCSS.ELA-Literacy.WH.11-12.1 Write arguments focused on discipline-specific content.
	› CCSS.ELA-Literacy.SL.11-12.4 Present information, findings, and supporting evidence, conveying 

a clear and distinct perspective, such that listeners can follow the line of reasoning, alternative or 
opposing perspectives are addressed, and the organization, development, substance, and style 
are appropriate to purpose, audience, and a range of formal and informal tasks.
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CONNECTIONS TO C3 FRAMEWORK 
	› D2.His.4.9-12. Analyze complex and interacting factors that influenced the perspectives of people 

during different historical eras.
	› D2.His.16.9-12. Integrate evidence from multiple relevant historical sources and interpretations into a 

reasoned argument about the past.

	› DOCUMEN T S USED

PRIMARY SOURCES
Brochure, Committee for Equal Justice for Mrs. Recy Taylor, A Story of Unequal Justice: The Woman 
Next Door . . ., c. 1945 
Library of Congress (018.00.01) 
https://www.loc.gov/exhibitions/rosa-parks-in-her-own-words/about-this-exhibition/early-life-and-
activism/committee-for-equal-justice-for-mrs-recy-taylor

Harry S. Truman, Executive Order 9808, December 5, 1946 
Harry S. Truman Presidential Library and Museum 
https://www.trumanlibrary.gov/library/executive-orders/9808/executive-order-9808 

National Urban League, “Civil Liberties Implications of the Employment, Housing, and Social 
Adjustment Problems of Minorities,” April 1, 1947 (excerpt) 
National Archives and Records Administration (NAID 239790436) 
https://catalog.archives.gov/id/239790436

Newspaper article1, “Segregated Regional College Doomed by McCready Decision” 
Miami Times [Miami, Florida], April 29, 1950 
https://chroniclingamerica.loc.gov/lccn/sn83004231/1950-04-29/ed-1/seq-15/ 

Oral history interview, Frances Mary Albrier, “We Decided to Picket” [2:41] 
The Smithsonian National Museum of African American History and Culture 
https://youtu.be/kJ9vTwM2A3I

Supreme Court decision, Pearson v. Murray, 1936 (excerpt) 
BlackPast 
https://www.blackpast.org/african-american-history/raymond-pearson-v-donald-g-murray-1936/

SECONDARY SOURCES
Article, “Harry S Truman and Civil Rights”  
National Park Service 
https://www.nps.gov/articles/000/harry-s-truman-and-civil-rights.htm

Audio story, Michel Martin, “Hidden Pattern of Rape Helped Stir Civil Rights Movement,” February 
28, 2011  
National Public Radio 
http://www.npr.org/templates/story/story.php?storyId=134131369

Mary-Elizabeth B. Murphy, “African Americans in the Great Depression and New Deal,” 2020 
Oxford Research Encyclopedia of American History 
https://doi.org/10.1093/acrefore/9780199329175.013.632

1 The article immediately next to this article in the newspaper contains a graphic story of a police brutality against three African 
American men. Please preview before deciding to share the link with students. The student handout does not contain the web 
address.

https://www.loc.gov/exhibitions/rosa-parks-in-her-own-words/about-this-exhibition/early-life-and-activism/committee-for-equal-justice-for-mrs-recy-taylor
https://www.loc.gov/exhibitions/rosa-parks-in-her-own-words/about-this-exhibition/early-life-and-activism/committee-for-equal-justice-for-mrs-recy-taylor
https://www.trumanlibrary.gov/library/executive-orders/9808/executive-order-9808
https://catalog.archives.gov/id/239790436
https://chroniclingamerica.loc.gov/lccn/sn83004231/1950-04-29/ed-1/seq-15/
https://youtu.be/kJ9vTwM2A3I
https://www.blackpast.org/african-american-history/raymond-pearson-v-donald-g-murray-1936/
https://www.nps.gov/articles/000/harry-s-truman-and-civil-rights.htm
http://www.npr.org/templates/story/story.php?storyId=134131369
https://doi.org/10.1093/acrefore/9780199329175.013.632
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Theme Study, Civil Rights in America: Racial 
Discrimination in Housing, March 2021 (excerpt) 
National Park Service 
https://www.nps.gov/subjects/
nationalhistoriclandmarks/upload/Civil_Rights_
Housing_NHL_Theme_Study_revisedfinal.pdf

Video, “Historical Context: The Long Road to 
Civil Rights,” 2024 [9:15] 
National History Day 
https://www.youtube.com/watch?v=H-
auo4bah_A

	› T EACHER-CREAT ED 
MAT ERIALS

	› Group Simulation Instructions
	» Members of the President’s Committee on 

Civil Rights
	» The “Don’t Buy” Movement
	» Fair Housing
	» Sexual Violence
	» Desegregation of Higher Education before 

Brown v. Board of Education
	› Simulation Notes
	› Formal Written Statement Assessment

	› AC T I V I T Y  PREPARAT ION
	› Arrange the classroom for group work.
	› Organize students into five groups.
	› Make one copy of the Group Simulation Instructions for each student group member. Students 

receive only the materials for their assigned group.
	› Preview all materials for appropriateness for your students.

	› PROCEDURE

ACTIVITY ONE: INTRODUCTION (15 MINUTES)
	› Introduce the focus question to students: During the Civil Rights Movement of the 1930s and 

1940s, which rights did African Americans seek to gain, and how did they compel the United States 
government to secure these rights? Remind students that the fight for civil rights stretched back 
to the colonial era and a more accurate account of the Civil Rights Movement needs to include 
the important stories of students, preachers, working people, activists, and intellectuals who 
challenged Jim Crow segregation in the American South in the 1930s and 1940s. 

Teacher Notes:

	⊲ Read the articles “African 
Americans: Pursuit of Equality” 
and “Expanding Inclusivity 
Through Constitutional Change” 
in this resource to help set the 
lesson in the context of modern 
scholarship.

	⊲ Remind students that historical 
simulations help us understand 
ideas and perspectives from 
the past more deeply. During 
the simulation, students should 
avoid any participation that is 
disrespectful and may detract from 
that goal.

	⊲ When conducting this lesson, 
take time to teach your students 
how to use proper terminology 
(Black migrants, African American 
laborers) and not to use collective 
terms (like “Blacks”) to describe a 
group of people based solely on 
their race. Read the article “What’s 
in a Word? Being Thoughtful about 
Terminology in Historical Writing” 
in this resource for additional 
support. 

https://www.nps.gov/subjects/nationalhistoriclandmarks/upload/Civil_Rights_Housing_NHL_Theme_Study_revisedfinal.pdf
https://www.nps.gov/subjects/nationalhistoriclandmarks/upload/Civil_Rights_Housing_NHL_Theme_Study_revisedfinal.pdf
https://www.nps.gov/subjects/nationalhistoriclandmarks/upload/Civil_Rights_Housing_NHL_Theme_Study_revisedfinal.pdf
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› Show the video, “Historical Context: The Long Road to Civil Rights” [9:15]. Lead a class discussion:
» What is the long Civil Rights Movement?
» What rights did African Americans seek to gain?
» What strategies and tactics did activists deploy?
» What is the master narrative of the Civil Rights Movement? In what ways does this resource 

challenge that narrative?
› Record student responses for the follow-up discussion.

ACTIVITY TWO: SIMULATION PREPARATION (30 MINUTES)
› Explain that students will re-create the Truman administration’s 1946–1947 President’s Committee

on Civil Rights. They will represent groups of civil rights activists from the 1930s and 1940s and
members of the committee itself.
» Teacher Tip: Remind students that when simulating people from the past, they should be

respectful of those people, sharing their ideas and perspectives but avoiding the tendency to
imitate or otherwise act disrespectfully.

› Assign each student group a simulation role and distribute the appropriate Group Simulation
Instructions:
» Members of the President’s Committee on Civil Rights
» The “Don’t Buy” Movement
» Fair Housing
» Sexual Violence
» Desegregation of Higher Education before Brown v. Board of Education

› Ask students to prepare for their role in the simulation by reading their assigned sources and
preparing oral testimony that answers the focus question for their group. Members of the
President’s Committee on Civil Rights should prepare an opening statement summarizing the
purpose of the Committee.

ACTIVITY THREE: SIMULATION (45 MINUTES) 
› Arrange the room in a panel setting so that each group faces the members of the President’s

Committee on Civil Rights.
› Distribute the Simulation Notes handout to all students.
› Recreate the 1946–1947 President’s Committee on Civil Rights.

» Allow members of the President’s Committee on Civil Rights to deliver their opening statement.
Next, they should ask each group to present their testimony.

» Following each group’s testimony, members of the President’s Committee will follow up with
two or three clarifying and probing questions. For example, Committee members may ask each
group how the different branches of the federal government can best use their respective
powers to protect all Americans’ civil rights. Each group should receive five or six minutes to
present testimony and answer questions.

› Encourage students to use the Simulation Notes handout and record the main points raised by
each group.
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	› Ask the members of the President’s 
Committee on Civil Rights to prepare and 
deliver a closing statement. The closing 
statement should summarize the Committee’s 
initial findings and next steps on the 
focus question: How should the United 
States government more effectively take 
responsibility for protecting the civil rights of 
African Americans?

ASSESSMENT OPTIONS
	› Assign the Formal Written Statement 

Assessment. 
	› Assign students to research connections 

between the Civil Rights Movement of the 
1930s and 1940s and the later phase of the 
movement. 

Students interested in this 
topic might be interested in 
researching the following for 
an NHD project:

	⊲ Housewives League of 
Detroit (1930s)

	⊲ Recy Taylor (1919–2017) and 
Betty Jean Owens (1940–)

	⊲ Executive Order 9981 (1948)
	⊲ Shelley v. Kraemer (1948)
	⊲ Davis v. County School 
Board of Prince Edward 
County (1954)

To access a PDF containing all of the sources and materials to complete this lesson 
plan, go to nhd.org/inclusivehistory.

http://nhd.org/inclusivehistory
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MEMBERS OF THE PRESIDENT’S COMMITTEE ON CIVIL RIGHTS
GROUP SIMULATION INSTRUCTIONS

Focus Question: How should the United States government more effectively take 
responsibility for protecting the civil rights of African Americans?

In 1946, President Harry S. Truman created the President’s Committee on Civil Rights. His 
instructions to the committee stated, “I want our Bill of Rights implemented in fact as well 
as on paper . . . there are certain rights under the Constitution of the United States which I 
think the Federal Government has a right to protect, and I want to find out just how far we 
can go.” He charged the committee to “make recommendations with respect to the adoption 
or establishment, by legislation or otherwise, of more adequate and effective means and 
procedures for the protection of the civil rights of the people of the United States.”1

Today, you will lead a simulation of the 1946–1947 President’s Committee on Civil Rights and 
gain a better understanding of Black activism during the long Civil Rights Movement of the 
1930s and 1940s.

Directions:

	⊲ Read the secondary and primary sources attached below.

	⊲ Prepare and deliver an opening statement summarizing the purpose of the Committee. 
Remember that President Truman has tasked you with collecting evidence and making 
recommendations to protect all Americans’ civil rights. Your opening statement should be 
a minimum of eight sentences long.

	⊲ Prepare clarifying questions for the following groups who will testify before the 
Committee. You should prepare three or four questions for each group, and your 
questions may be general or specific to a group. 

	⊲ “Don’t Buy” Movement

	⊲ Fair Housing

	⊲ Sexual Violence

	⊲ School Desegregation before Brown v. Board of Education

	⊲ Following all groups’ testimony, prepare and deliver a closing statement. The closing 
statement should summarize the Committee’s initial findings and next steps in response 
to the focus question.

	⊲ All group members must participate in the oral delivery of the opening statement, the 
delivery of the closing statement, and/or by asking questions.

1 Quoted in William E. Luechtenburg, The White House Looks South: Franklin D. Roosevelt, Harry S. Truman, Lyndon B. Johnson (Baton 
Rouge: LSU Press, 2005), 166.
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MEMBERS OF THE PRESIDENT’S COMMITTEE ON CIVIL RIGHTS 
(CONT.)
Secondary Source: 
Article, “Harry S. Truman and Civil Rights”  
National Park Service 
https://www.nps.gov/articles/000/harry-s-truman-and-civil-rights.htm

Primary Source: 
Harry S. Truman, Executive Order 9808, December 5, 1946 
Harry S. Truman Presidential Library and Museum 
https://www.trumanlibrary.gov/library/executive-orders/9808/executive-order-9808 

EXECUTIVE ORDER 9808 
ESTABLISHING THE PRESIDENT’S COMMITTEE ON CIVIL RIGHTS

WHEREAS the preservation of civil rights guaranteed by the Constitution is essential to domestic tranquility, 
national security, the general welfare, and the continued existence of our free institutions; and

WHEREAS the action of individuals who take the law into their own hands and inflict summary punishment and 
wreak personal vengeance is subversive of our democratic system of law enforcement and public criminal 
justice, and gravely threatens our form of government; and

WHEREAS it is essential that all possible steps be taken to safeguard our civil rights;

NOW, THREFORE, by virtue of the authority vested in me as President of the United States by the Constitution 
and the statutes of the United States, it is hereby ordered as follows:

1. There is hereby created a committee to be known as the President’s Committee on Civil Rights, which shall 
be composed of the following-named members, who shall serve without compensation:

Mr. Charles E. Wilson, Chairman; Mrs. Sadie T. Alexander; Mr. James B. Carey; Mr. John S. Dickey; Mr. Morris 
L. Ernst; Rabbi Roland G. Gittelsohn; Dr. Frank P. Graham; the Most Reverend Francis J. Haas; Mr. Charles 
Luckman; Mr. Francis P. Matthews; Mr. Franklin D. Roosevelt, Jr.; The Right Reverend Henry Knox Sherrill; Mr. 
Boris Shishkin; Mrs. M. E. Tilley; Mr. Channing H. Tobias.

2. The Committee is authorized on behalf of the President to inquire into and to determine whether and in what 
respect current law-enforcement measures and the authority and means possessed by Federal, State, and 
local governments may be strengthened and improved to safeguard the civil rights of the people.

3. All executive departments and agencies of the Federal Government are authorized and directed to 
cooperate with the Committee in its work, and to furnish the Committee such information or services of such 
persons as the Committee may require in the performance of its duties.

4. When requested by the Committee to do so, persons employed in any of the executive departments and 
agencies of the Federal Government shall testify before the Committee and shall make available for the use of 
the Committee such documents and other information as the Committee may require.

5. The Committee shall make a report of its studies to the President in writing, and shall in particular make 
recommendations with respect to the adoption or establishment, by legislation or otherwise, of more adequate 
and effective means and procedures for the protection of the civil rights of the people of the Untied States.

6. Upon rendition of its report to the President, the Committee shall cease to exist, unless otherwise 
determined by further Executive order.

HARRY S. TRUMAN.

THE WHITE HOUSE,

https://www.nps.gov/articles/000/harry-s-truman-and-civil-rights.htm
https://www.trumanlibrary.gov/library/executive-orders/9808/executive-order-9808
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“DON’T BUY” MOVEMENT
GROUP SIMULATION INSTRUCTIONS

Focus Question: How should the United States government more effectively take 
responsibility for protecting the civil rights of African Americans?

In 1946, President Harry S. Truman created the President’s Committee on Civil Rights. His 
instructions to the committee stated, “I want our Bill of Rights implemented in fact as well 
as on paper . . . there are certain rights under the Constitution of the United States which I 
think the Federal Government has a right to protect, and I want to find out just how far we 
can go.” He charged the committee to “make recommendations with respect to the adoption 
or establishment, by legislation or otherwise, of more adequate and effective means and 
procedures for the protection of the civil rights of the people of the United States.”1

Today, you will participate in a simulation of the 1946–1947 President’s Committee on 
Civil Rights and gain a better understanding of Black activism during the long Civil Rights 
Movement of the 1930s and 1940s.

Directions:

	⊲ Read and watch the secondary and primary sources linked below.

	⊲ Prepare and deliver testimony presenting your group’s perspective and answer to the 
focus question. Remember that you are attempting to convince the Truman administration 
to use the power of the federal government and take action. Your testimony should be a 
minimum of ten sentences long.

	⊲ Brainstorm potential questions that the Committee members may ask your group. 
Brainstorm how you will respond to these questions.

	⊲ All group members must participate in the oral delivery of the opening statement, the 
delivery of the closing statement, and/or by asking questions.

Secondary Source: 
Mary-Elizabeth B. Murphy, “African Americans in the Great Depression and New Deal,” 2020 
Oxford Research Encyclopedia of American History 
https://doi.org/10.1093/acrefore/9780199329175.013.632 
Note: Focus on the section titled “Militant Black Protest Politics in the 1930s.”

Primary Source: 
Oral history interview, Frances Mary Albrier, “We Decided to Picket” [2:41] 
National Museum of African American History and Culture 
https://youtu.be/kJ9vTwM2A3I

1 Quoted in William E. Luechtenburg, The White House Looks South: Franklin D. Roosevelt, Harry S. Truman, Lyndon B. Johnson (Baton 
Rouge: LSU Press, 2005), 166.

https://doi.org/10.1093/acrefore/9780199329175.013.632 
https://youtu.be/kJ9vTwM2A3I
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FAIR HOUSING
GROUP SIMULATION INSTRUCTIONS

Focus Question: How should the United States government more effectively take 
responsibility for protecting the civil rights of African Americans?

In 1946, President Harry S. Truman created the President’s Committee on Civil Rights. His 
instructions to the committee stated, “I want our Bill of Rights implemented in fact as well 
as on paper . . . there are certain rights under the Constitution of the United States which I 
think the Federal Government has a right to protect, and I want to find out just how far we 
can go.” He charged the committee to “make recommendations with respect to the adoption 
or establishment, by legislation or otherwise, of more adequate and effective means and 
procedures for the protection of the civil rights of the people of the United States.”1

Today, you will lead a simulation of the 1946–1947 President’s Committee on Civil Rights and 
gain a better understanding of Black activism during the long Civil Rights Movement of the 
1930s and 1940s.

Directions:

	⊲ Read the secondary and primary sources linked below.

	⊲ Prepare and deliver testimony presenting your group’s perspective and answer to the 
focus question. Remember that you are attempting to convince the Truman administration 
to use the power of the federal government and take action. Your testimony should be a 
minimum of ten sentences long.

	⊲ Brainstorm potential questions that the Committee members may ask your group. 
Brainstorm how you will respond to these questions.

	⊲ All group members must participate in the oral delivery of the opening statement, the 
delivery of the closing statement, and/or by asking questions.

Secondary Source: 
Theme Study, Civil Rights in America: Racial Discrimination in Housing, March 2021 (excerpt) 
National Park Service 
https://www.nps.gov/subjects/nationalhistoriclandmarks/upload/Civil_Rights_Housing_NHL_
Theme_Study_revisedfinal.pdf

Primary Source: 
National Urban League, “Civil Liberties Implications of the Employment, Housing, and Social 
Adjustment Problems of Minorities,” April 1, 1947 
National Archives and Records Administration (NAID: 239790436) 
https://catalog.archives.gov/id/239790436

1 Quoted in William E. Luechtenburg, The White House Looks South: Franklin D. Roosevelt, Harry S. Truman, Lyndon B. Johnson (Baton 
Rouge: LSU Press, 2005), 166.

https://www.nps.gov/subjects/nationalhistoriclandmarks/upload/Civil_Rights_Housing_NHL_Theme_Study_revisedfinal.pdf
https://www.nps.gov/subjects/nationalhistoriclandmarks/upload/Civil_Rights_Housing_NHL_Theme_Study_revisedfinal.pdf
https://catalog.archives.gov/id/239790436
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FAIR HOUSING (CONT.)
Theme Study, Civil Rights in America: Racial Discrimination in Housing, March 2021 (excerpt) 
National Park Service 
https://www.nps.gov/subjects/nationalhistoriclandmarks/upload/Civil_Rights_Housing_NHL_Theme_
Study_revisedfinal.pdf

https://www.nps.gov/subjects/nationalhistoriclandmarks/upload/Civil_Rights_Housing_NHL_Theme_Study_revisedfinal.pdf
https://www.nps.gov/subjects/nationalhistoriclandmarks/upload/Civil_Rights_Housing_NHL_Theme_Study_revisedfinal.pdf
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FAIR HOUSING (CONT.)
Theme Study, Civil Rights in America: Racial Discrimination in Housing, March 2021 (excerpt) 
National Park Service 
https://www.nps.gov/subjects/nationalhistoriclandmarks/upload/Civil_Rights_Housing_NHL_Theme_
Study_revisedfinal.pdf

https://www.nps.gov/subjects/nationalhistoriclandmarks/upload/Civil_Rights_Housing_NHL_Theme_Study_revisedfinal.pdf
https://www.nps.gov/subjects/nationalhistoriclandmarks/upload/Civil_Rights_Housing_NHL_Theme_Study_revisedfinal.pdf
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FAIR HOUSING (CONT.)
Theme Study, Civil Rights in America: Racial Discrimination in Housing, March 2021 (excerpt) 
National Park Service 
https://www.nps.gov/subjects/nationalhistoriclandmarks/upload/Civil_Rights_Housing_NHL_Theme_
Study_revisedfinal.pdf

https://www.nps.gov/subjects/nationalhistoriclandmarks/upload/Civil_Rights_Housing_NHL_Theme_Study_revisedfinal.pdf
https://www.nps.gov/subjects/nationalhistoriclandmarks/upload/Civil_Rights_Housing_NHL_Theme_Study_revisedfinal.pdf
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FAIR HOUSING (CONT.)
National Urban League, “Civil Liberties Implications of the Employment, Housing, and Social 
Adjustment Problems of Minorities,” April 1, 1947 
National Archives and Records Administration (NAID: 239790436) 
https://catalog.archives.gov/id/239790436

https://catalog.archives.gov/id/239790436
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FAIR HOUSING (CONT.)
National Urban League, “Civil Liberties Implications of the Employment, Housing, and Social 
Adjustment Problems of Minorities,” April 1, 1947 
National Archives and Records Administration (NAID: 239790436) 
https://catalog.archives.gov/id/239790436

https://catalog.archives.gov/id/239790436
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SEXUAL VIOLENCE
GROUP SIMULATION INSTRUCTIONS

Focus Question: How should the United States government more effectively take 
responsibility for protecting the civil rights of African Americans?

In 1946, President Harry S. Truman created the President’s Committee on Civil Rights. His 
instructions to the committee stated, “I want our Bill of Rights implemented in fact as well 
as on paper . . . there are certain rights under the Constitution of the United States which I 
think the Federal Government has a right to protect, and I want to find out just how far we 
can go.” He charged the committee to “make recommendations with respect to the adoption 
or establishment, by legislation or otherwise, of more adequate and effective means and 
procedures for the protection of the civil rights of the people of the United States.”1

Today, you will participate in a simulation of the 1946–1947 President’s Committee on 
Civil Rights and gain a better understanding of Black activism during the long Civil Rights 
Movement of the 1930s and 1940s.

Directions:

	⊲ Read and listen to the secondary and primary sources linked below.

	⊲ Prepare and deliver testimony presenting your group’s perspective and answer to the 
focus question. Remember that you are attempting to convince the Truman administration 
to use the power of the federal government and take action. Your testimony should be a 
minimum of ten sentences long.

	⊲ Brainstorm potential questions that the Committee members may ask your group. 
Brainstorm how you will respond to these questions.

	⊲ All group members must participate in the oral delivery of the opening statement, the 
delivery of the closing statement, and/or by asking questions.

Secondary Source: 
Audio story, Michel Martin, “Hidden Pattern of Rape Helped Stir Civil Rights Movement,” 
February 28, 2011 [14:00] 
National Public Radio 
http://www.npr.org/templates/story/story.php?storyId=134131369 
Transcript available at: https://www.npr.org/transcripts/134131369

Primary Source: 
Brochure, Committee for Equal Justice for Mrs. Recy Taylor, A Story of Unequal Justice: The 
Woman Next Door. . ., 1945 
Library of Congress 
https://www.loc.gov/exhibitions/rosa-parks-in-her-own-words/about-this-exhibition/early-life-
and-activism/committee-for-equal-justice-for-mrs-recy-taylor

1 Quoted in William E. Luechtenburg, The White House Looks South: Franklin D. Roosevelt, Harry S. Truman, Lyndon B. Johnson (Baton 
Rouge: LSU Press, 2005), 166.

http://www.npr.org/templates/story/story.php?storyId=134131369
https://www.npr.org/transcripts/134131369
https://www.loc.gov/exhibitions/rosa-parks-in-her-own-words/about-this-exhibition/early-life-and-activism/committee-for-equal-justice-for-mrs-recy-taylor
https://www.loc.gov/exhibitions/rosa-parks-in-her-own-words/about-this-exhibition/early-life-and-activism/committee-for-equal-justice-for-mrs-recy-taylor
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SEXUAL VIOLENCE (CONT.)
Brochure, Committee for Equal Justice for Mrs. Recy Taylor, A Story of Unequal Justice: The Woman 
Next Door. . ., 1945 
Library of Congress 
https://www.loc.gov/exhibitions/rosa-parks-in-her-own-words/about-this-exhibition/early-life-and-
activism/committee-for-equal-justice-for-mrs-recy-taylor

https://www.loc.gov/exhibitions/rosa-parks-in-her-own-words/about-this-exhibition/early-life-and-activism/committee-for-equal-justice-for-mrs-recy-taylor
https://www.loc.gov/exhibitions/rosa-parks-in-her-own-words/about-this-exhibition/early-life-and-activism/committee-for-equal-justice-for-mrs-recy-taylor
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SEXUAL VIOLENCE (CONT.)
Brochure, Committee for Equal Justice for Mrs. Recy Taylor, A Story of Unequal Justice: The Woman 
Next Door. . ., 1945 
Library of Congress 
https://www.loc.gov/exhibitions/rosa-parks-in-her-own-words/about-this-exhibition/early-life-and-
activism/committee-for-equal-justice-for-mrs-recy-taylor

https://www.loc.gov/exhibitions/rosa-parks-in-her-own-words/about-this-exhibition/early-life-and-activism/committee-for-equal-justice-for-mrs-recy-taylor
https://www.loc.gov/exhibitions/rosa-parks-in-her-own-words/about-this-exhibition/early-life-and-activism/committee-for-equal-justice-for-mrs-recy-taylor
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SEXUAL VIOLENCE (CONT.)
Brochure, Committee for Equal Justice for Mrs. Recy Taylor, A Story of Unequal Justice: The Woman 
Next Door. . ., 1945 
Library of Congress 
https://www.loc.gov/exhibitions/rosa-parks-in-her-own-words/about-this-exhibition/early-life-and-
activism/committee-for-equal-justice-for-mrs-recy-taylor

https://www.loc.gov/exhibitions/rosa-parks-in-her-own-words/about-this-exhibition/early-life-and-activism/committee-for-equal-justice-for-mrs-recy-taylor
https://www.loc.gov/exhibitions/rosa-parks-in-her-own-words/about-this-exhibition/early-life-and-activism/committee-for-equal-justice-for-mrs-recy-taylor
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SCHOOL DESEGREGATION BEFORE BROWN V. BOARD OF 
EDUCATION
GROUP SIMULATION INSTRUCTIONS

Focus Question: How should the United States government more effectively take 
responsibility for protecting the civil rights of African Americans?

In 1946, President Harry S. Truman created the President’s Committee on Civil Rights. His 
instructions to the committee stated, “I want our Bill of Rights implemented in fact as well 
as on paper . . . there are certain rights under the Constitution of the United States which I 
think the Federal Government has a right to protect, and I want to find out just how far we 
can go.” He charged the committee to “make recommendations with respect to the adoption 
or establishment, by legislation or otherwise, of more adequate and effective means and 
procedures for the protection of the civil rights of the people of the United States.”1

Today, you will participate in a simulation of the 1946–1947 President’s Committee on 
Civil Rights and gain a better understanding of Black activism during the long Civil Rights 
Movement of the 1930s and 1940s.

Directions:

	⊲ Read the secondary and primary sources attached below.

	⊲ Prepare and deliver testimony presenting your group’s perspective and answer to the 
focus question. Remember that you are attempting to convince the Truman administration 
to use the power of the federal government and take action. Your testimony should be a 
minimum of ten sentences long.

	⊲ Brainstorm potential questions that the Committee members may ask your group. 
Brainstorm how you will respond to these questions.

	⊲ All group members must participate in the oral delivery of the opening statement, the 
delivery of the closing statement, and/or by asking questions.

Secondary Source: Historical Context

In the 1930s, the NAACP began its campaign to end school segregation. While the 1954 
Brown v. Board decision is the most well-known case, it was built on two decades of lawsuits 
and a carefully developed strategy that focused first on graduate and professional institutions. 
These schools were much more geographically spread out, making racial segregation a 
greater barrier to attendance. The first such case was Pearson v. Murray (1936). In 1934, 
Donald Murray, a Maryland resident, and recent Amherst College graduate, applied to the 
University of Maryland Law School and was rejected solely on the basis of his race. 

1 Quoted in William E. Luechtenburg, The White House Looks South: Franklin D. Roosevelt, Harry S. Truman, Lyndon B. Johnson (Baton 
Rouge: LSU Press, 2005), 166.
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SCHOOL DESEGREGATION BEFORE BROWN V. BOARD OF 
EDUCATION (CONT.)
To circumvent laws mandating equal access, several states had provisions where Black 
students could receive scholarships equal to the extra tuition they would otherwise be 
charged at out-of-state schools. However, moving out of state remained a significant burden 
on many students. The NAACP argued that such scholarships did not make up for the costs 
of moving great distances, and therefore, rejection on the basis of race essentially made 
acquiring graduate degrees disproportionately more expensive. In the case of Murray, 
this strategy proved successful. The Supreme Court ruled unanimously that Murray could 
not be denied admission on racial grounds as an “equal” opportunity was not available 
to him elsewhere. The University of Maryland Law School became the first integrated law 
school in the United States, and these tactics were used repeatedly at higher education 
institutions, including the University of Missouri and the University of Oklahoma. They laid the 
groundwork necessary for Brown v. Board’s success.

Primary Source: 
Supreme Court decision, Pearson v. Murray, 1936 (excerpt) 
Black Past 
https://www.blackpast.org/african-american-history/raymond-pearson-v-donald-g-
murray-1936/

“ . . . The method of furnishing the equal facilities required is at the choice of the state, now or 
at any future time. At present it is maintaining only the one law school, and in the legislative 
provisions for the scholarships that one school has in effect been declared appropriated to 
the whites exclusively. . . . No separate school for colored students has been decided upon 
and only an inadequate substitute has been provided. Compliance with the Constitution 
cannot be deferred at the will of the state. Whatever system it adopts for legal education now 
must furnish equality of treatment now. . . . [T]he equal treatment can be furnished only in the 
one existing law school, the petitioner, in our opinion, must be admitted there.

“The court is clear that this rather slender chance for any one applicant at an opportunity 
to attend an outside law school, at increased expense, falls short of providing for students 
of the colored race facilities substantially equal to those furnished to the whites in the law 
school maintained in Baltimore. . . . in Maryland no officers or body of officers are authorized 
to establish a separate law school, there is no legislative declaration of a purpose to establish 
one, and the courts could not make the decision for the state and order its officers to 
establish one. Therefore the erection of a separate school is not here an available alternative 
remedy. . . . 

The case, as we find it, then, is that the state has undertaken the function of education in the 
law, but has omitted students of one race from the only adequate provision made for it, and 
omitted them solely because of their color. If those students are to be offered equal treatment 
in the performance of the function, they must, at present, be admitted to the one school 
provided.”

https://www.blackpast.org/african-american-history/raymond-pearson-v-donald-g-murray-1936/
https://www.blackpast.org/african-american-history/raymond-pearson-v-donald-g-murray-1936/
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SCHOOL DESEGREGATION BEFORE BROWN V. BOARD OF 
EDUCATION (CONT.)
Primary Source: 
Newspaper article, “Segregated Regional College Doomed by McCready Decision” 
Miami Times [Miami, Florida], April 29, 1950 
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SIMULATION NOTES

GROUP SIMULATION NOTES

President’s 
Committee 
members

“Don’t Buy” 
Movement

Fair Housing
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SIMULATION NOTES (CONT.)

GROUP SIMULATION NOTES

Sexual 
Violence

Desegregation 
of Higher 
Education
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FORMAL WRITTEN STATEMENT ASSESSMENT
Focus Question: How should the United States government more effectively take 
responsibility for protecting the civil rights of African Americans?

Choose one of the following formal written statement options:

	⊲ Formal Written Testimony

	⊲ Formal Written Closing Statement

Formal Written Testimony

Based on one group’s testimony during the simulation, write a formal written statement 
responding to the focus question. Your written statement may be written in the first or third 
person and should:

	⊲ Be approximately 500 words long;

	⊲ Be addressed to the President’s Committee on Civil Rights;

	⊲ Incorporate specific evidence from the assigned secondary and primary sources; and

	⊲ Include a properly formatted bibliography.

Formal Written Closing Statement

Based on all groups’ testimony during the simulation, write a formal written closing statement 
responding to the focus question. Your written statement may be written in the first or third 
person and should:

	⊲ Be approximately 500 words long;

	⊲ Be addressed to President Harry S. Truman;

	⊲ Incorporate specific evidence from the assigned secondary and primary sources;

	⊲ Include specific references to all groups who presented testimony during the simulation; 
and

	⊲ Include a properly formatted bibliography.



MOVING FREEDOM FORWARD: 
TEACHING A MORE EXPANSIVE HISTORY

Teaching African 
American History
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